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DQ: Today is the 27th of March, 1986, and I'm interviewing Dr. Tyson in his home on 
Washington Boulevard, and that's 18 (MT: 27) 27 Washington Boulevard. And my name 
is Donovan Quesenberry. There we go. Would you give me your full name, please? 
MT: A., initial A, Mervin Tyson. M-e-r-v-i-n, T-y-s-o-n. 
DQ: And you're Dr. Tyson, right? 
MT: Yes. 
DQ: What is your degree in, please? 
l\'IT: Doctor of Philosophy in English. 
DQ: And that's a Ph.D. degree? 
MT: Ph.D. degree. 
DQ: Dr. Tyson, where were you born? 
MT: Red Lion, Pennsylvania. -L-i-o-n, Red Lion. 
DQ: Where is Red Lion, Pennsylvania? 
MT: In York County, Pennsylvania. It's one of the southeastern counties of Pennsylvania. 
DQ: And where did you go to school? 
MT: I went to high school first in Redlion, Pennsylvania, then to Gettysburg College, 
Pennsylvania for my undergraduate studies, to the University of Michigan for a master's degree 
study, and the University of Pennsylvania for my Ph.D. 
DQ: When did you graduate from Pennsylvania? 
MT: Nineteen .. .let me see .. .I have to think about that. Nineteen fifty-two. 
DQ: That's when you got your Ph.D.? 
MT: Yes. 
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DQ: Were you working at that time? 
MT: Yes, yes. I was teaching English at Ryder College in Trenton, New Jersey. 
DQ: Was that your first place? 
MT: No, I taught many, many years in the public schools of Pennsylvania. Fifteen years, in fact, 
in the high school system of York, Pennsylvania. Three years in the junior high school in York, 
and twelve years in the William Penn Senior High School in York. 
DQ: When did that start? What year, did you say? 
MT: Well, I began immediately after I graduated from college in 193 I. 
DQ: And that's when you first went to York and taught in high school? 
MT: Yes, yes, it was only a few miles from my home town, where I started teaching. 
DQ: What was it like teaching in high school back then? 
MT: Oh, it was wonderful. I enjoyed it. I, of course, I started in junior high school. And 
children 7th to 9th grades. And I found then it very challenging, of course, to help interest those 
junior high school students, it was something. It required very careful planning. I have a picture 
around here somewhere. I was very young then. I graduated from college at the age of twenty, 
and started teaching immediately. And I have a picture of my home-room, my junior high school 
home room. I'm standing in the back row, and you can hardly tell me from the junior high school 
students that I had in my home room group. I was really still not dry behind the ears, you might 
say, when I started teaching. But I did enjoy it in the junior high school. And then after three 
years, I was transferred to the senior high school, where I came under the care and supervision of 
a ·very, very effective department chairman, Lambert Greenwalt. We called him L.G. And he was 
a very demanding supervisor. But I learned so many things from him about teaching and about 
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supervision. And he and I together, for quite a number of years, had [inaudible]. .. High School 
were in charge of the high school newspaper there, which was a national winner in the Columbia 
Scholastic Press Association. He was, he was very active in that association at Columbia 
University. And we submitted our paper in the competition and we won national honors 
practically every year. We published it weekly. It was the York High Weekly, it was called. And 
I learned a great deal by working with him and the many students that we had. [inaudible].. ... t 
was large undertaking. For a good many years at that time, I was in charge of the financial aspect 
of it. We had to sell ads, you know, to pay for the paper. And I was in charge of these groups of 
boys and girls we sent out into the community to get ads for the paper. And of course, I also 
worked with the editorial and news reporting aspect of it, too. But I was especially responsible 
for the advertising that we put out. Quite a job. And I, of course, I found, as I have everywhere 
where I've taught, that the student who works in vaiious extracurricular activities, are usually the 
leaders of the school, and the most talented and promising students. And I still think that many of 
those students back there in the '30s that I knew then, and have followed some of them in their 
career, really were the outstanding students of the school. They participated in that 
[inaudible]. ... activity. So I have many, many pleasant memories of teaching in the public schools 
in York. And then I did, well, two of the fifteen years there I was off-duty to [inaudible] .. .. 
DQ: That was during the war? 
MT: During World War II. I was in the uh, in the Army Air Force, which was not yet a separate 
branch. It was not yet the Air Force. It was a branch of the Army that I served in. And I was 
overseas two years. Both years in England, with the 8th Air Force, on-ground duty. I was a 
cryptogopher-code and decipher--and it was quite an interesting experience for me. I was 
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stationed on the same base near Cambridge for two years. About halfway between Cambridge 
and [inaudible word] in England. And it was, of course, a rather sedentary occupation I had. I 
was at the desk all the time, coding and de-coding messages, that sort of thing. But it was, for 
me, a very interesting experience to do that. Of course, that was three of the years that I was 
assigned to the faculty [inaudible]. . . . When I came back, that's when I turned over to college 
[inaudible]. 
DQ: Did you ever get the opportunity to fly? 
MT: Yes, on several occasions. But one very interesting such occasion was on the day after the 
war was ended, when the Air Force gave all the ground crew an opportunity to fly over the battle 
area. And we [inaudible] ... and Germany and saw very close up the bomb damage and the 
destruction in a lot of the large cities. I particularly remember Cologne. We flew very low over 
Cologne. And on that flight, I had an opportunity to sit up in the cockpit with the pilot and co-
pilot and had a grand view of the countryside, as we flew low below-. . . . And I could see below 
many of the towns and villages, people assembled, you know, to celebrate the end of the war. 
You could see [inaudible]. .. and programs going on in town squares and that sort of thing, on 
the day after the end of the war. That was a real thrill. 
DQ: Were you in German territory, also? 
MT: Yes, yes, we flew into Germany. Saw quite a number of areas that were severely bombed. 
And it was just the very first day after the end of the war, and here and there, as our planes 
approached, they would [inaudible] . . . we could see people scurrying to cover, because it might 
be that some of them hadn't realized the war was over and here they'r(!_ some mo~ pla.t'les 
commg. So, it was, in many ways, an interesting experience to see that. 
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DQ: Did you happen to venture into the [inaudible]. . . ? 
MT: No, I don't we went that far. We still didn't go to Berlin, either. It was mainly up and down 
the Rhine Valley. And uh, the areas adjacent to the [inaudible]. . . . That was a most interesting 
view of that part of Europe, the day after the war ended. [ chuckling] 
DQ: That's really fascinating. I'd never heard about those type of flights being made available 
to ground crew. 
MT: Well, there was such an air of celebration, you know, knowing the war was over. And so, 
the officers decided to do that for the ground crew. And it was a real opportunity. 
DQ: When you came back to the United States, you started teaching again in Pennsylvania? 
MT: I did, yes, but just for a very short time. I think it was one .. .I think I put in a full year there 
after I came back after the Army. And then I got the urge to try college teaching. And so, I 
applied at various places and found this particular job at Rider College, one of the most 
interesting jobs I ever had. Because, at that time, most of the students, in fact, were returned 
veterans. See, the GI Bill with all its benefits were in effect at that time. And so, when I took up 
teaching at Rider, my classes were composed almost entirely of veterans. And many of them were 
young men who never felt that they would have a chance for a college education. And with the 
GI Bill they did. So they were really earnest and sincere students. They weren't the best writers, 
in terms of English grammar. But they had ideas and experiences to write about. And they 
wrote, interestingly, I would say the most interesting compositions that I've ever read by 
composition students in my classes. The classes were huge. I would have thirty, thirty-five in a 
composition class, and four classes a semester. I don't know how I ever got through reading all 
the papers that I did. [chuckling] And I really enjoyed those classes of veterans. I also got, later 
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on, to teach them literature. And I found most of them were fascinated, too, with that course. 
You had so many students there who commuted from New York, came down to Trenton for 
classes, working students, lots of them. [inaudible]. .. fifteen minute training service, fifteen 
minutes of [inaudible]. .. from New York into Trenton. And uh, it was a relatively fast trip. So 
they commuted daily, many of those people, throughout college, from New York. 
DQ: What was the atmosphere like on an academic campus just after the war? 
MT: Well, this was a kind of unusual campus. It was a city college. It really had very little 
campus. The building was larger than large high school building; that was on State Street and 
Trenton, right across from the post office. And the traffic roaring by, you know, it was a rather 
noisy place to be. But it was a bee-hive of activity. And even, in fact, this was an experience, I 
guess, of most colleges and universities at that time, that they were crowded to the door with 
students. And at Rider, they set up two simultaneously operating units. They had a day college, 
which went ti! four in the afternoon. And then at four, they started a night college. And when I 
first went there, I taught all of my classes in the night school. But they had a full program of 
courses at night; they were the same Monday, Wednesday, Friday set-up and so on, as the day 
college. And we had a night faculty and a day faculty caring for these many, many veterans who 
returned. 
DQ: What did you do when you left there? 
MT: Well, when I left Rider, I received my Ph.D. while I was at Rider. I went commuter to the 
University of Pennsylvania from Trenton. And so, when I received the Ph.D., then I looked 
around for an advancement. And I was able to find a chairmanship open at Kutztown State 
College, one of the Pennsylvania state colleges; there are fourteen of them. They're not 
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universities. As I said, I was appointed chainnan of the English Department Kutztown State 
College, which is in the heart of what is called the Pennsylvania [inaudible]. . . in Berks County, 
Pennsylvania, between Reading and Allentown. 
DQ: What did you feel about. .. how did you feel about coming back home to your home state? 
MT: Oh, I was very happy to do so. I think it is one of the most beautiful spots in the world. 
The Pennsylvania/Gennan area. Pennsylvania is rich, fertile country and interesting historically. 
The so-called plain people [inaudible]. .. Mennonites and your Amish. They're free living people 
and their farms are beautiful. It is a lovely part of the country. So I was happy to return there. 
DQ: Did you find there was much change now, as chair of the department? 
MT: No, I found the conditions greatly changed. Yes, I found more duties there; administrative 
duties are pretty demanding. But what I noticed most especially, that was of interest to me, was 
the difference in character of the students. The, you know, the New York students and the 
[inaudible]. .. Southern European extraction, Greek and Italian and so on, were much more out 
going than the Pennsylvania German students. This is just kind of a regional trait, I think. People 
in the large cities of the East, they are, in general, much more volatile and outspoken and 
outgoing than the more reserved people in that other part of the country. And I found that true of 
the students. I found it much harder in the class, for example, in Kutztown, to get anybody to 
open up and talk. Now, in Trenton I had no such problem. [laughing] They loved to talk. 
DQ: How did you overcome that problem? 
MT: Well, of course, I worked with the students individually. But I never achieved as much of a 
classroom atmosphere of student participation and eager pa11icipation there, as I did in Trenton. 
It was really an enjoyable experience in Trenton. Although in Kutztown, there were other 
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qualities that were good. The students there were very serious, very earnest type; they were there 
to learn. And so, there was something to be said for that, also. 
DQ: How long did you remain in that position? 
MT: Seven and a half years. And then I came here in the middle of the year, starting in the 
second semester, 1959. 
DQ: What was your position here at Marshall? 
MT: I came ... 
DQ: You did come to Marshall? 
MT: Yes, yes, I came to Marshall College. And I came as chairman of the English Department. 
The ... there had been a very serious automobile accident when-, where the uh, this is getting a 
little confused here now, in the succession of chai1man. I think the, the chairman, not the one 
immediately before me, but the one before that, Dr. [inaudible]. . . had been killed in an 
automobile accident. And I heard the details of that. He was attending a convention with Dr. 
Bartlett, who was then dean of the College of Arts and Sciences. And they were going 
somewhere to Ohio somewhere to a convention, and they had a very serious automobile accident, 
in which Dr. [inaudible]. ... was killed. And Dr. Bartlett, the dean, suffered a very severe injury 
to his leg and it had to be amputated. He continued as dean under very difficult circumstances. 
And all this had happened, of course, before I came here. I learned to admire Dean Barlett 
greatly, as a very sincere and helpful person. He had a kind of very rugged and direct approach 
that made it difficult at first to become close and fiiendly and acquainted well with them. But he 
quickly warmed up, you know. And I experienced with him some of my most cordial and 
pleasant experiences and relationships at Marshall. 
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DQ: Now, Dean Bartlett, he was dean of which college? 
MT: College of Arts and Sciences. He was a chemist. He had been a professor of chemistry 
here, a graduate of Bethany College, a college which he loved and revered. It is an excellent 
college, and he always talked so warmly of these times at Bethany. But he was a great teacher of 
chemistry. And also, he became an excellent dean and administrator. 
DQ: I'm sorry, I didn't mean to interrupt. Who was the president of Marshall University at that 
time? 
M T: Dr. Stewa1t Smith. He continued as president here for twenty-three years. One of the 
longest tenures- not exactly the longest, I guess-but one of the longest. And interestingly enough, 
he ... he was a graduate of Gettysburg College, with [inaudible] . . . . He graduated from there 
one year before I entered Gettysburg. So he knew me from my associations with the college. 
And also, his native town was only five miles from mine in York County, Pennsylvania, Glen 
Rock. He was born and raised in Glen Rock. So he knew me and my family and my work at 
Gettysburg College. And I think it was more or less that personal knowledge, which encouraged 
him to invite me to come here. He telephoned me at Kutztown and uh, and asked me if I would 
be interested in coming to be chairman of the department here. And of course, he said he knew 
that someone immediately, at the start of the second semester. Well, I was under contract for the 
whole semester. And our president then, his name was [inaudible]. .. which is your typical 
German name. He had many of the Gennan characteristics, kind of a stubborn disposition. And 
so I told Dr. Smith I didn't think that I could be relieved of my contract to come to WVU. But he 
said, ''Don't worry about that," he said, "I talked to your president and made the arrangements." 
[laughing] So he called Dr. [inaudible] . . . and uh, arranged for my release from the contract. And 
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so I was permitted to leave there in January. And I came here, oh, we came down, my wife and 
daughter and I, through a blizzard, driving down through Wheeling in this terrible weather. And 
we got down here to uh, to West Virginia. But our moving van was delayed for a long time 
because of the storm. So we lived over in Chesapeake [Ohio] in Schneider Motel for a week or 
so til the, til the furniture came. And the college had obtained for us, a place to rent. Houses 
were very difficult to find right after the war and there were very few places to rent. But they 
managed to find us a little place out on Fifth Street and 8th Avenue, along, right along the railroad 
tracks, you know, where the railroad track goes through. A little house there and we lived there a 
year or two until we found a somewhat larger place. 
DQ: What was Marshall University's ... well, I guess it was a college then. What was the 
campus like? 
MT: Well, the campus was, seemed much more open than now, because there weren't so many 
buildings. I'm amazed now when I look over the campus and see all these buildings around 
eve1ywhere, you know. There're so many buildings. Then there were [inaudible]. .. I mean, 
there were open spaces. Where Smith Hall and the Communications Building, Music Hall, now 
stand, that was just open land. And the college band used to practice there, marching up and 
down. And then when things became a little more crowded, they built some barracks buildings 
there, or temporary buildings, standing there where these majestic towers now stand [Towers 
East and West dorms]. And those were rather ramshackle buildings, you know. They were built 
to be temporary. But they went on in use for years and years, until they almost fall to pieces. We 
had our classes there in those barracks buildings for quite a number of years. And I taught many 
classes in those makeshift buildings. 
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DQ: What were the students like then? 
MT: Oh, the students were, to me, very fine. I. . .I enjoyed teaching the Marshall students. Uh, 
my wife taught in high school here, also. She taught in Barboursville and Huntington East. And 
the reason I mentioned, some very likeable characteristics in her students. And I found it the 
same. She .. . she had taught, as I told you, the Pennsylvania German students as well, when we 
lived in Kutztown. And uh, she found such a difference when she came here, in Barboursville, 
where she started. And she found the students said, "Yes, ma'am," and "No, ma'am," which 
surprised her [laughing] to find that they were so well-mannered and pleasant students and 
outgoing-not [inaudible]- but, you know, very nice to deal with. And she was greatly impressed 
with the pleasantness of the students. And I found the same thing to be true at Marshall College. 
Students, and there always had been, I found students here very pleasant to work with. And uh, 
also, I found that through all the years, the students at Marshall, to do well in their studies. Now, 
this isn't one hundred percent. But I mean, in a large percentage of the students. And I think part 
of the reason is that we have so many students at Marshall who are first time college students in 
their families . The first time that people in their families had been able to get a college education. 
And so, I think that our students are very serious, for the most part, very serious about how -
[inaudible]. .. you get to learn and to prepare for a career. They want to make the most of it, 
because they realize the opportunity they had; the first in their family. 
DQ: Dr. Tyson, how long did you remain in the chairmanship in the English Department? 
MT: It was about ten years. And then I was assigned to the deanship of the College and 
Sciences. And I was in the deanship only one year or even a little less than a year, I guess, when 
the vice-presidency of academic affairs opened up. And President Smith asked me to move over 
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to that office. So I made a rapid change, [laughing] from the chairmanship to the deanship and 
over to the vice-president for Academic Affairs. And I found that a very interesting, 
administrative challenge. . Uh .. . 
DQ: Did you miss the teaching? 
MT: I have always missed the teaching. Yes, I. . .I particularly enjoyed the contact that we had 
with students. But I, of course, now, after I have retired, I still maintain a lot of contact with 
students. I've never really retired. I officially retired in 1977; that's how many years ago? That's 
nine years ago. But I have kept working at Marshall ever since .. . . 
END OF TAPE 1 - SIDE 1 OF 2 TAPES 
BEGIN SIDE 2 
MT: .. . well, as I say, though I retired in 1977, I'd been working at this, that and the other part 
time on the campus ever since. Such things as editing the catalogues or year by year the faculty 
manuals and sometimes the student handbook, publications, departmental brochures and serving 
as a kind of consultant to some of the university committees. So I've been busy all the time. And 
most recently, of course, with the self-study that we prepared for the upcoming visit, which is 
going to be the first week in April, by the North Central Association accrediting the institution. 
So I've, in all that time, this is how I got onto the subject, in all that time, I have also kept in 
contact with students on campus. And along with two other members of the faculty, I assisted in 
forming a fraternity on campus, which I still advise and help Omega fraternity. And so I am in 
pretty regular contact with the students there, and also, their problems and activities and so on. 
And all that takes a lot of time. I find it very rewarding and interesting. 
DQ: How have you found that the students have changed? 
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MT: How they have changed? (DQ: Over the years) Well .. . I think I could make a contrast 
between the students, it's commonly spoken of The students of the 60s, I was here through the 
60s. And the students today, I think there's a very sharp contrast between students then and the 
students now. Students then, of course, were upset by many things going on in the country and 
outside of the count1y, world affairs. They were particularly disturbed by the Vietnam experience, 
which seemed so unjust and really so unsupported by the country generally. And students were 
really upset by that. And then they carried over their feelings toward the establishment that got 
the country into this mess, that sort of thing. And so that extended over into the establishment in 
all areas. So the students then, tended to be rebellious and impatient. They wanted things to 
change and to change immediately. So we had all sorts of demonstrations and uprisings and that 
sort of thing. Now, I don't mean to give the impression that that was that serious on the Marshall 
campus as it was on many other campuses. But we did have our demonstrations and sit-ins and 
uh, and disturbances of that kind . And then also, that kind of thing went over into, rather 
disruptive practices for the whole program of the institution. I recall how we had, for one or two 
years there, continuous bomb scares that disrupted the academic activities of the institution 
terribly. And this was oftentimes just done for sheer rebellious spirit, to do something that would 
disrupt, you know. And so, we'd get notices by telephone to clear a certain building because 
there were bombs in it. And the state fire marshal required that when we got such a call, we had 
to evacuate until the building was searched. So on exam days you would see bomb scares and 
[inaudible]. .. exams, enough to clear the buildings. We had to do it. Ti! the whole building was 
searched. And it would be this building, that and the other across the campus. And you got off 
to the telephone company to help us to trace these calls. And we were successful in pinning it on 
-14-
several individuals who were then brought to trial, and were severely penalized. I don't recall 
exact penalties. But that sort of thing was very difficult in the sixties. Nowadays, money criticize 
current students for being two apathetic, [inaudible]. . .in those sometimes upsetting days. And of 
course, some are critical of students today, that all they're interested in is getting a degree to get 
out and make a lot of money, get a career. They don't care about anything but those subjects that 
prepare them for making a living. Well, I suppose for some students, that was tiue. I, myself, 
find that it's much more conducive to learning on the university campus, to have students in the 
frame of mind where they want to learn. And so, I find, as I look at it, students today are much 
more dedicated to what they have come to the campus for. And they, they aren't taking up these 
causes, so much as the students in the sixties. Now, those who went through it in the sixties, I 
mean, the students, they think these students today are just out of it, that they ought to be doing 
more in that way than they are. But I think, all in all, students today are more serious about their 
education and about preparing for a career. And I think that's really to the good. 
DQ: Dr. Tyson, how did you feel about going from working faculty and administrating the 
faculty to a position of the administration of the entire university? 
MT: Well, I recall that I was very glad to have the opportunity to serve on those, really more 
demanding levels, than teaching. Although teaching has its own special demands. But I felt it 
was a challenge and I had a sense of, a sense of having some part in the leadership of the 
institution, which was in itself, a challenge. And I enjoyed that challenge. But I would often 
[inaudible]. .. what I was missing in the pleasures of teaching in the classroom. 
DQ: What characteristics make up a good academic leader? 
MT: Well . . .I think most of all, there's a need for vision and imagination. I think that's a very, 
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very impo11ant component. Of course, there are so many personal qualities that are necessary. 
The ability to lead people, the ability to convince people that something ought to be done. The 
ability to take a hard stand, when it's necessary, in order to accomplish something. Even though 
it might be against the wishes of many. The ability to judge fairly, justly, in cases that are 
sometimes difficult to judge fairly and justly. These are characteristics ofleadership that I, that I 
think are very, very important. But then, as I said at first, the great requirement is, a leader must 
have some vision of where to lead. And this develops through clearer and imaginative thinking, to 
branch out into new directions in order to accomplish that. So, I think that vision and imagination 
is highly important, along withe generally recognized personal characteristics of option, that 
characterize a leader. And I think that applies to leadership in education, educational 
administration, as well as leadership in many other areas of life. 
DQ: Dr. Tyson, do you see individuals, who are administering the entire Marshall University 
institution, such as you are in, in a different camp than the instructors at the university? 
MT: I think that they're going to the same camp! [laughing] I don't think that an administrator or 
administration can function effectively apart from close association with the faculty and the 
students. 
DQ: Do those individuals sometimes have different goals? 
MT: Oh, their goals may differ, yes, in particular. But I think that considering the university as a 
whole, certainly the faculty, administration and the students all want to see the university succeed, 
and advance in education, provide a better quality of education, go forward in that sense. And 
also, to do a job for the students. I think . . .I think that all three components, administration, 
faculty, students, must have that common goal. And they have different approaches, certainly 
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they do and they have different interests in regard to how to achieve it. But I think the essential 
goal is, it must be the same for all the components of the university, if they're going to work 
together to achieve it. 
DQ: Dr. Tyson, what was your stand on the faculty senate, the first time they were proposed? 
MT: Well, my feeling was that we do have a good faculty committee structure. And that a 
faculty senate was unnecessary. And I think I tend to feel that way even today. Now, there are 
two attitudes in regard to senates. You can have a faculty senate or you can have a university 
senate. And those are two different things. The faculty senate is a senate of faculty. The 
university senate, which is a concept we considered earlier, involves not only the faculty. It 
involves the administration, it involves the classified staff, that is the secretaries, the custodial, it 
involves the students. It is a university-wide senate. And that, from one point of view, that is, of 
course, a very desirable senate concept. But so far as establishing a faculty senate as such, it 
seems to me that our structure, the faculty committees already serves that purpose. We have 
democratically selected faculty committees in important areas and functions of the university. 
And we have the principal faculty committee, the university council, in which oversees the work 
of all the structured committees and the other committees that report to the university council. It 
seems to me that having such a structure, it makes a faculty senate unnecessary. Unless . .. now, I 
don't know whether this is the intent, unless the intent is to eliminate the faculty committees and 
have a university, I mean, a faculty senate instead. That may be feasible . But I don't know that 
that would involve nearly so many people as we have now involved in the faculty committees. 
And also, I think that the present structure of faculty committees is in [inaudible] ... flexible, it is 
changeable. In fact, just a couple of years ago, a very important new committee was added. Like 
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the faculty committee on budget and appropriations. Which illustrates to me that this system is 
flexible. As you find the need for new committees, you can set up new committees. At the 
present time, I think we have a pretty good array of workable faculty committees. 
DQ: Dr. Tyson, when did you first come into contact with Dr. Clagg? 
MT: Well, when I first came to Marshall, 1959. I stayed for a year precisely. And of course, I 
learned to know him very quickly after I arrived on campus. Because Sam was the campus 
leader; he always has been a leader. And you wouldn't be on the campus long until you knew 
about Dr. Clagg. And um, I have always found him to be generally recognized over the campus 
as a strong and very dedicated and forthright leader. And that was my first impression when I 
came. 
DQ: Have those impressions changed? 
MT: Not at all. I think he still has those admirable qualities ofleadership. He, um, he's highly 
respected by the faculty and certainly the evidence of that is the many, many years in which he has 
held elected leadership positions among the faculty. I don't know how many years it's been, but a 
tremendous number of years that he was chairman of the university council, which is the highest 
faculty elected position on the committee structure. And the chairman of the university council is 
recognized as a real leader of the faculty. And Dr. Clagg has held that position for many years, of 
course, he resigned I think this last year wasn't it? (DQ: Yes sir.) Uh, so but all those years he 
held that position until he decided to yield it . And then of course, when it came time to have a 
new president, when Dr. Hayes resigned, um, it was just a natural choice that Dr. Clagg should be 
selected to be the entering president. And he handled that very well for a period of I guess eighty-
nine months until the new president was chosen. So, in addition to that, as evidence of his 
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leadership and high respect that people hold of him, he was for years and years the faculty 
representative to the state faculty advisory council-- a position which later Dr. Aldred took . But 
for many years, Sam held that position, which was a prestigious position among the colleges and 
universities of the state. 
DQ: Let me interrupt you for a second, that's Dr. Frank Aldred of the history department? (MT: 
Yes) How do you spell his last name? A-1-d-r-e-d? 
MT: I think it has the din it, yes, A-1-d-r-e-d. I believe that's right. So, in those three positions, 
Sam was clearly a recognized leader. And he still has those qualities, of course. 
DQ: What specifically do you mean when you say 'those qualities'? 
MT: Well, the qualities of leadership. The kind of personal qualities which demand the 
confidence, the trust, the respect, in this case, the faculty, and the administration. He's 
recognized to be imminently fair and just in his decisions and actions. And that demands 
confidence and respect. Now he is, he is also, I would say, strong-willed. And a leader often has 
to be that. I don't mean to say that he is tyrannical or stubborn or [inaudible] or narrow-minded, 
nothing of that sort. But. .. but he uh, when he is determined upon something that he sees that in 
his estimate to be right and fair, he ... he's very strong in his support of it. And in that sense, I 
think he exhibits the qualities of a leader. 
DQ: What is an example of an episode or an area where Dr. Clagg was able to exhibit those 
qualities on campus, the leadership? 
MT: Well [pausing for thought] .. .I don't recall any particular actions now on the University 
Council. But of course, actions that did come up there from time to time, were often actions that 
were critical to the academic program in the college and in the university. And his ... his support 
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of those things were awful strong. Now, uh, when he was, when he was made interim president, 
he carried the campus along, I thought, excellently in what I thought was a difficult time. Any 
time like that when you lose the leadership of a president, it's quite possible that factions might 
develop, you know, and that problems might arise. But I think that in that position he kept the 
university on an even keel. There was no breaking up into factions. In fact, he made it quite clear 
at the time when he became interim president, that he was not a candidate for the position of 
president. And that gave him a good, clear opportunity to lead the university, keep it on, as I 
said, an even keel. And I think that was a decided achievement. He brought us leadership at a 
time when we were without the established leadership of a president, full-time president. And he 
kept things moving normally. He kept things moving, I think, very successfully. 
DQ: Dr. Tyson, what exactly happened with the controversy that surrounded the faculty and the 
Big Green Club in the parking lot of the Henderson Center? 
MT: I don't know that I recall what you're referring to. Parking questions? 
DQ: Yes, it was the argument that faculty had what the administration . . .it was during Dr. Hayes' 
administration and later on with Dr. Nitzschke, too, about the faculty being removed from the 
parking lot during the night of athletic games. 
MT: Oh, I never heard of that controversy. I'm sorry, I don't know anything about that. I do 
know that the lots are used heavily during basketball games. But I didn't know that there had 
been any controversies. I guess I'm just out of it, with regard to that. I don't know. I hadn't 
heard of that problem. 
DQ: I just had a couple more questions. What date did you retire? 
MT: July the l8t, 1977. 
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DQ: And you retired from the position of ... 
MT: Vice-president for Academic Affairs. 
DQ: And that was during Dr. Hayes' administration? 
MT: Yes, yes, mm-hmm. In doing that, I extended one year beyond the usually permitted age to 
hold such an office. I was sixty-six when I retired. The policy is to require retirement at sixty-
five for at least, it was then; it may be different now. But at that time, sixty-five was the 
retirement age in administrative positions at that time. And uh, Dr. Hayes did look around for a 
replacement, but he found nobody particularly to his satisfaction at that time. And he asked me to 
continue for one more year. And to do that, he had to get the special pennission from the Board 
of Regents and he did that, so that I continued one year beyond the normal retirement age. And 
then I went into part-time and have been at it ever since. 
DQ: Dr. Tyson, what characteristics ofleadership did Dr. Hayes and Dr. Clagg have in common? 
MT: Well . . .I think in judgment, their both down-to-earth, practical minded people. I think 
they're very forthright in their decisions, both of them. I think you'd never have any problem 
knowing where either Dr. Clagg or Dr. Hayes stood on an issue. They're very sincere and earnest 
and forthright in their expressions of their dealings in policies. I think they're very much alike. 
DQ: What. .. I realize you weren't in that position during Dr. Nitzschke's presidency here now at 
this present time. But what qualities do Dr. Nitzschke and Dr. Clagg have in common or not have 
in common? 
MT: Well, for one thing, I think that we are very fortunate to have Dr. Nitzschke as president. I 
have found so many, many new projects being instituted. The campus is a very busy place these 
days, with so many new things developing. And sometimes I'm sure that people might feel that 
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there are too many things starting up all at once, you know. And yet, as I look at a great many of 
these things, are developing into successes. I think of the Yeager Scholars program, for example, 
and the new construction now to begin soon on the Fine Arts complex, and a whole host of things 
that are going forward. And uh, so I think that, that Dr. Nitzschke's administration of these 
affairs differs in this respect, but he does act very quickly on many things. Now, I believe that, 
from my observation of it, that both Dr. Hayes and Dr. Clagg are somewhat more, well, how 
should I say? They take somewhat more time to think things through very clearly, very distinctly 
and orderly, before embarking on this venture, that or the other. I think that style ofleadership is 
somewhat different from the style ofleadership of Dr. Nitzschke. And of course, both those 
attitudes have their good points. As I said, I think Dr. Nitzschke's getting things underway that 
are very, very important to Marshall. And yet it is also to be said that the things do need to be 
carefully planned. So I think it's ... there are good points on both sides of that different types of 
administration. And I would find it difficult to say that one is completely preferred over the other. 
I think the combination of the two is .. .I think that there is a very fine distinction between the two 
styles of Dr. Nitzschke and Dr. Hayes and Dr. Clagg. 
DQ: Well, Dr. Tyson, that's about all I have. I'd just like to make it available, if you'd like to 
make any comments about anything, that you would like to say for the record . ... 
END OF TAPE 1- SIDE 2 
BEGIN TAPE 2 - SIDE 1 
DQ: That should do it. I'll repeat that last question. I'd like to make it available for you to make 
any comments you'd care to make for the record. 
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MT: Well, as I said, I've been here since 1959, which is about twenty-seven, or even a little more 
now than twenty -seven years ago . And in the course of that time, I have developed a very close 
attachment to Marshall, to the faculty, to students, the administration. I. . .I have numberless 
friends here. I have numberless, friendly and interesting associations with the university. And I 
certainly regard this as the, by all odds, the most significant part of my life. It is my life, to be 
here at Marshall. And uh, I feel such a closeness to it, that I feel I want to stay in this area and be 
associated with Marshall. Marshall, to me, is a thrilling place to be. And it's such an active and 
interesting place where all s01is of varieties of activities are going on, that I value the opportunity 
very highly to continue here. Even though I do plan to . .. to fuliy retire July the 1st of this year. I 
have talked to the president about that, but I don't intend to leave. I intend to be here and I hope 
that I can roam around the campus and work in the library a little and maintain relationships with 
the university. That's . . .I look forward to that with pleasure. 
DQ: Are you planning on maintaining an office after that date? 
MT: I hope that I will have an office in the library. I think I know that I will be permitted to do 
that. And nothing would make me happier than to have such an office that I could still be on the 
campus and have a little part in feeling that I am still active, to a degree, in campus affairs. And I 
certainly, as long as I'm here and able to, feel that I want to be helpful to the university in any way 
that I can. And I informed the president that if he feels the occasion to call on me, I would always 
be happy to help as I could. 
DQ: Thank you very much. 
END OF INTERVIEW 
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